
 
 

 

 
 
 
MODULE TITLE:  Where is Home? 
GRADE/SUBJECT:  ENG 1D1 Grade 9 Academic English  
AUTHORS:  Kristine Aquino and Aileen Santiago 
 
Activity Overview 
 
For diasporic peoples, such as Filipinx in Canada, the idea of home conjures up many feelings, memories, and 
experiences. Contemporary artists and writers have used their diasporic experiences to inspire meaningful 
creative works that explore vexed emotions, hybridity, and complex and rich renderings of home.  In this 
interdisciplinary module, you will investigate the notion of “home” through the images and words of astounding 
Filipinx diasporic artists and writers. The lessons here will establish the foundation for the skills and concepts 
the students will demonstrate in the culminating task.  Students first explore the concept of home by exploring 
its aspects as abstract, subjective, a constructed reality, as well as a place for self-discovery.  They will be 
introduced to the concept of “diaspora” and “third culture kids” to deepen their understandings of “home”. 
Through poetry, students will look at a variety of ways that home is represented by Filipinx authors in diaspora. 
You will have the opportunity to model and guide students through the Critical Analysis Process (CAP) for 
responding, understanding, and evaluating art work. The final class introduces students to the key visual art 
piece Rea Lynn de Guzman’s  Ulterior Wish  (2010), which highlights the displacement of being in diaspora while 
remaining connected to a physical homeland.  Combining word and images, this art piece serves as the model 
for the unit’s culminating task. 
 
 
Overall Expectation(s):  
 
ENG 1D1 
RM1. Reading for Meaning:  read and demonstrate 
an understanding of a variety of literary, informational, 
and graphic texts, using a range of strategies to 
construct meaning 

RM2. Understanding Form and Style:  recognize a 
variety of text forms, text features, and stylistic 
elements and demonstrate understanding of how they 
help communicate meaning 

AVI 1O1 
B1. The Critical Analysis Process:  demonstrate an 
understanding of the critical analysis process by 
examining, interpreting, evaluating, and reflecting on 
various art works  

Specific Expectation(s): 
 
ENG 1D1 
1.4 Making Inferences:  make and explain inferences 
about both simple and complex texts supporting their 
explanations with stated and implied ideas from the 
texts 

1.6 Analysing Texts:  analyse texts in terms of the 
information, ideas, issues, or themes they explore, 
examining how various aspects of the texts contribute 
to the presentation or development of these elements 

1.7 Evaluating Texts:  evaluate the effectiveness of 
both simple and complex texts, using evidence from 
the text to support their opinions 
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B2. Art, Society, and Values:  demonstrate an 
understanding of how art works reflect the society in 
which they were created, and of how they can affect 
personal values 
 
HRE 1O1 
FL1. Living in Relationship:  Demonstrate an 
understanding of the Catholic Christian call to chastity 
as a virtue that is an expression of a healthy sense of 
self and capacity to live in healthy relationships with 
others 

 

2.3 Elements of Style:  identify several different 
elements of style in texts and explain how they help 
communicate meaning and enhance the effectiveness 
of the text 

AVI 1O1 
B1.1  identify and describe their initial reactions to a 
variety of art works 
 
B1.2  identify, on the basis of examination, elements 
and principles of design used in various art works, 
and describe their effects 
 
B1.4  use a variety of strategies to identify and reflect 
on the qualities of their own art works and the works 
of others, and evaluate the effectiveness of these 
works 
 
B2.2  identify ways in which various art works reflect 
the society in which they were created 
 
HRE 1O1 
FL1.2  Describe how religious faith is shaped by 
human experience (i.e., one’s family, one’s culture, 
one’s temperament) and analyze the role of family in 
society and in the Church as providing skills and 
strategies for healthy and holy (whole) relationships 

 
Catholic Graduate Expectation(s): 
 
CGE1h  - A Discerning Believer Formed in the Ctholic Faith Community who respects the faith traditions, world 
religions and the life-journeys of all people of good will 
CGE2b  - An Effective Communicator who reads, understands and uses written materials effectively 
CGE3b  - A Reflective and Creative Thinker who creates, adapts, evaluates new ideas in light of the common 
good 
CGE4f  - A Self-Directed, Responsible, Lifelong Learner who applies effective communication, 
decision-making, problem-solving, time and resource management skills 
CGE5e  - A Collaborative Contributor who respects the rights, responsibilities and contributions of self and 
others 
CGE7g  - A Responsible Citizen who  respects and understands the history, cultural heritage and pluralism of 
today’s contemporary society 
 
 
Evidence of Learning (Assessment and Evaluation Plan): 
 

Lesson 
Number/Days/ 

Title 

Prior Knowledge  Diagnostic 
Assessment 

Formative 
Assessment 

Summative 
Assessment 

Lesson 1:  “Home is 
whatever I carried 

Students must know 
what concrete and 

Students complete 
concrete/abstract 

Group discussion  of 
Pico Iyer quotes 

Exit Ticket : Students 
complete sentence 
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around inside of me”  
 
1 Day 

abstract mean 
 
Due to the nature of 
the topic “home”, it 
would be best for 
students to have 
comfort, experience, 
and skill in sharing 
and exploring 
personal issues¹ 

diagram to sort what 
they already 
understand about the 
aspects of a home. 
 
 

 
Written responses  on 
During Viewing Guide 
for “Where is Home?” 
video:  
 
Think-pair-share  on 
discussion questions 
about “Where is 
Home?” video 
 

prompts to 
demonstrate new 
aspects to their 
understanding of 
home. 

Lesson 2:  “Home 
has less to do with a 
piece of soil than a 
piece of soul” 
 
2 to 3 days 

Students should be 
aware of the steps 
involved in the CAP 
and the overall 
purpose of the 
process 
 
Students should be 
familiar with literary 
devices 

Whole class 
discussion about 
“pambahay” and 
subsequent reading 
of poem:  Teachers 
can assess student 
skill in interpreting an 
art piece and 
engaging in the CAP  

Small group 
discussions, 
participation, and 
progress tracker: 
Student skill in 
applying CAP can be 
measured during 
engagement in each 
stage of the process 

Individual Worksheet: 
The final section of 
the worksheet is an 
independent 
consolidation of the 
previous stages’ 
work.   
 
 
 

Lesson 3:  “Home is 
not just the place 
where you happen to 
be born, it is the 
place where you 
become yourself” 
 
3 days 

Students should 
know how to write a 
structured and 
organized body 
paragraph 
 
Students should 
know how to 
integrate proof into 
the paragraph 
 
Students should 
understand 
“metaphor” and 
“simile” 

Paragraph response 
to visual art: 
Students’ paragraph 
response to  Living 
Hyphen  cover art will 
demonstrate their 
current 
understanding of 
TCK mindset as well 
as their current ability 
to write paragraphs 
 
 
 
 

Discussion:  Students 
demonstrate 
understanding of the 
term “diaspora” by 
using the term in 
sentences (applying 
to themselves or to 
others)  
 
 
 

Paragraph Analysis: 
Students 
demonstrate their 
ability to analyze and 
interpret a text in a 
structured paragraph 

Lesson 4:  “Home is 
not just the place 
where you sleep, it’s 
the place where you 
stand” 
 
4 to 5 days 

Students must know 
how to engage 
independently in the 
Critical Analysis 
Process 
 
 
 
 

Consensus Round 
Robin:  Students take 
turns expressing 
which text from 
lessons 1 to 3 
resonated with them 
the most.  This will 
allow teachers to see 
the level of skill 
students have with 
regard to 
understanding the 
text, applying the 
critical analysis 
process, as well as 
the concept of 
home/diaspora 

Small group 
discussion:   As 
students work 
through the CAP in 
interpreting two 
different works of art, 
assess their 
engagement and 
ability to understand 
texts and apply the 
concepts learned in 
the course so far. 
 
Think-pair-share 
Comparison: 
Students provide a 
comparison of two 
works of art.  

Free-journal: 
Students free-journal 
on the question of 
“where is home for 
me?” 
 
Found poem: 
Students create a 
found poem using 
words and phrases in 
their free-journal 
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Teaching/Learning Strategies 
 
LESSON 1: “Home is whatever I carried around inside of me” [1 day] 
In this lesson, students explore the concept of home as an abstract reality.  The activities in this lesson guide 
students to expand their notion of home as a physical space, especially in the context of Third Culture Kids. 
The learning in this unit establishes the foundation for the rest of the unit as it signals to students the 
complexity of the concept of home and that it is worth deeper exploration.   
 
Lesson Goals: 

● To establish four different aspects of “home” as an abstract concept  
● To use listening skills while watching a video in order to deepen understanding of a concept 
● To define the term “Third Culture Kid” 

 
Hook [10 minutes]   What Makes a Home?  
Have students complete the “What Makes a Home?” handout ( BLM.ENG9.1.1) . They are required to record 
their concrete and abstract descriptions of “home”. Have students share their responses in pairs. Ask students 
to observe similarities and differences. This activity demonstrates that “home” is not only a geographical 
location, but also a subjective concept that is connected to memories, emotions, and experiences.  
 
Model and Guided Practice [40 minutes]   
Watch the Ted Talk of  British-born American travel writer   Pico Iyer entitled “ Where is Home? ” (14 minutes). It 
can be found here:  https://www.ted.com/talks/pico_iyer_where_is_home . After watching the video, share the 
following quotes from Iyer’s talk with your students. Have them discuss what they think the quotes say about 
“home”. Here are some possible responses for each quote: 
 
1.   “Home has less to do with a piece of soil than a piece of soul” 

❏ Home can be abstract 
❏ Home can be imagined, it is a “concept” and an idea people hold 

 
2. “Home is whatever I carried around inside of me” 

❏ Home can be subjective 
 

3.  “Home is not just the place where you happen to be born, it is the place where you become yourself” 
❏ Home has to do with your future as much as your past 
❏ Home has to do with self-realization and actualization  
❏ Home is created, constructed 

 
4. “Home is not just the place where you sleep, it’s the place where you stand” 

❏ Home should be a safe space² to accept and challenge yourself 
❏ Home should be the place where you can stand still and look around you 
❏ Home should be the place where you can plant roots and build something new 

 
Guided Viewing [40 minutes] 
Show the short documentary created by software engineer and filmmaker Adrian Bautista entitled “Where is 
Home?” (10 minute video). It can be found here on Vimeo:  https://vimeo.com/41264088 . Have students 
complete the “Viewing Guide” ( BLM.ENG9.1.2).  Pause the video as needed to discuss sections with students 
if you feel they need more guidance.  After viewing, discuss the following questions with the whole class: 
 

1. What was similar about their experiences overall? 
2. Where is home for the interviewees?  
3. Do any of the interviewees’ experiences resonate with you? 
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4. What do you think “third culture kid” means?  

 
Summative: Exit Ticket [5 to 10 minutes]  
In order to assess student understanding, have students complete the “Exit Ticket” ( BLM.ENG9.1.4 ). They are 
to complete the sentences based on discussion and films. Collect and review responses to gauge student 
comprehension. Look for both concrete and figurative understandings of the concept of home. 
 

Prompt  Possible Responses 

“Home” can be a physical space and also a…  an abstract place, a place inside oneself, a frame of 
mind, linked to people and not as much place 

A “home” does not always stay the same, it can… 
 

change, be affected by a person’s experiences, grow 
and expand, move to a different place 

A “home” is not the same for everybody, for some 
people, home is… 
 

not only in one place, different, not safe, imagined, 
not with parents 

 
 

LESSON 2: “Home has less to do with a piece of soil than a piece of soul” [2 to 3 days] 
Students build on their understanding of “home as abstract” in lesson 1 by recognizing the notion of home as 
subjective.  By looking at two different portrayals of home, students can begin to see ways in which their 
personal experiences contribute to their understanding of what “home” is.  Students apply the Critical Analysis 
Process in a group learning situation before exploring the concept of home in a personal context through a 
short creative writing piece. 
 
Lesson Goals: 

● To recognize the concept of home as subjective and shaped by one’s personal experience 
● To practice using the Critical Analysis Process (CAP) 
● To work in groups to communicate and analyze a poem together 
● To begin exploring what home means to you 

 
 
Review [3 to 5 minutes] The Critical Analysis Process  
T he Critical Analysis Process (CAP) is a step-by-step framework that helps students deconstruct a work of art 
in order to create meaning and to formulate an aesthetic judgement. While it is often used in visual art criticism, 
it may also be applied to other creative works, such as poetry. Share this diagram  with your students and go 
through each step.  Use the worksheet “The Critical Analysis Process” ( BLM.ENG9.1.3) for guiding questions 
for each step of the process.  
 

5 
PASSOC: Philippine Arts & Social Studies in the Ontario Curriculum  ©  2019 
 



 

 
The Critical Analysis Process.  2009 Ontario Curriculum on the Arts.  Ministry of Education. 

 
Hook [20 to 30 minutes] --  “Home is never [just] a place but an idea” 
Pre-reading:   Ask students to pre-read the poem “Pambahay” by Philippe Pamela Dungao ( BLM.ENG9.1.11 ) 
by looking at the title. Students who speak Tagalog can share their knowledge of what the word “pambahay” 
means.   Pambahay  (usually in reference to clothing) means intended for use in the home.  For example, in the 
poem, the author’s old Mickey Mouse shirt is worn out so she only wears it as  pambahay . To enrich this 
opening discussion, ask students whether or not they separate their clothes into “home clothes” (pambahay) 
and “going out” clothes and what social expectations are associated with each set of clothes. 

 
During Reading:   In small groups, ask students to use the CAP in order to guide a discussion of the poem. 
You may ask them to complete the worksheet “The Critical Analysis Process” ( BLM.ENG9.1.3)   independently 
as a diagnostic.  Provide them with the focus question: “How does the author depict ‘home’?” 
 
After Reading:   Ask students to share their responses at the Analysis & Interpretation stage.  Then, discuss 
the focus question:  How does the author depict ‘home’?  Possible responses include: 

❏ There is a separation between “at home” and “not at home”.  The clothes almost signal a new self 
❏ Home is a place of relaxation, of liberation from outside expectations, and intimacy 

 
Guided Practice [30 minutes to 60 minutes]  
Have students individually read the poem “Leslie” ( BLM.ENG9.1.5 ) by Filipino Canadian poet and scholar Dr. 
Adrian De Leon. Once students have read the poem, have them work in small groups and use the critical 
analysis process to understand the work. You may go through the slide presentation “The Critical Analysis 
Process” found here:  https://www.slideshare.net/PASSOC/eng-1d1-the-critical-analysis-process . It can also be 
found on the PASSOC Project website here:  https://passocproject.com/where-is-home/ Circulate to each 
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group to allow for student-led discussions while at the same time, assess their abilities to formulate an 
analysis of the poem. Students may use the worksheet “The Critical Analysis Process” ( BLM.ENG9.1.3)  to 
organize their responses and guide their discussion. 
 
Stage 1: Initial Reaction:   You may put students into groups of five and ask each student to adopt one of the 
roles.  You may assign a role to each student or ask them to choose.  If you have smaller or larger groups, 
certain students can share a role but ideally, you should have each role covered by at least one individual in 
the group. 
 
The Reactor  What is your first impression of this work?  

The Reminder  What does this work bring to mind?  

The Sensitive One  What emotions does this work evoke?  

The Riddler  What puzzles you? What questions do you have?  

The Connector  What connections can you make between this work and your own experience or 
other art forms? 

 
Pre-Stage 2: Description:   Together, students make a list for each of the 5 points and share their observations 
with one another.  
 
Stage 2: Analysis & Interpretation:  Explain to students that the key purpose in this step is to make inferences 
and best guesses about the work based on as much visible evidence.  Students can start from the list of 
observations they made in the previous step in order to draw conclusions about the purpose and vision of the 
artist. 
 
Share the definitions of the literary aspects of focus (allusion, first person narrative voice, and subjective point 
of view) with the students.  Ask students to consider how these manifest in the poem and, assuming that they 
are conscious decisions made by the author, what the author’s vision may have been for the work. You may 
find it useful to categorize artistic choices for poetry into the following:  
 

❏ sound 
❏ arrangement 
❏ conceptual (ideas) 
❏ sensory (visual) 

 
See Resource List below for how literary devices can be grouped as such. Possible responses include: 
 

❏ Allusion: De Leon alludes to Ikea in order to make use of reader associations of the family experience 
and budget-conscious meals 

❏ First-person narrative voice and subjective point of view:  The perspective the speaker takes highlights 
the personal experience of “home” shared in the text and anchors the story to an individual with 
parents and a family.  The narrative voice also makes the story more relatable to readers because it is 
personal 

 
Stage 3: Consideration of Cultural Context:  Students may conduct research on Adrian De Leon’s biography 
as well as the events and news headlines that inspired his book of poetry  Rouge   (Mawenzi House, 2018) . 
Share the following information from webpages containing biographical information on Dr. Adrian De Leon.   

❏ https://www.utsc.utoronto.ca/engdept/person/adrian-de-leon 
❏ https://library.ryerson.ca/asianheritage/authors/adrian-de-leon/ 
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Summative Assessment [30 to 60 minutes] 
Stage 4: Expression of Aesthetic Judgment:  Students should consolidate their group discussion by 
individually answering 3 out of 5 questions in the stage 4 section.  You may change this number to 
accommodate your students’ level. This can be assigned as an in-class assignment or as homework. 
 
LESSON 3: “Home is not just the place where you happen to be born, it is the place where you become 
yourself”   [3 days] 
In this lesson, the aspect of home as an organic concept that continues to adapt and change according to a 
person’s experiences.  For individuals belonging to a diasporic community, this process is further informed by 
the need to build a “home away from home”.  By continuing to apply the CAP, students explore these themes 
more explicitly than in previous lessons by learning the term “diaspora.”   
 
Lesson Goal: 

● To learn the definition of “diaspora” 
 
Hook [20-30 minutes]  
Living Hyphen  is a literary and art magazine published by Justine Abigail Yu. She is a writer and woman of 
colour who was compelled to produce a publication that highlighted the creative works of other people of 
colour who are marginalized from Canada’s mainstream publishing world. As a diasporic writer, Justine is 
inspired by the blending of cultures, by her senses of home, and the struggles and joys that come along with 
being a diasporic person in Canada. Share the cover image of the inaugural issue, created by the 
Shanghai-born, Vancouver-raised illustrator, Nicole Xu.  
 

 
Cover art of  Living Hyphen , Issue One. Nicole Xu (2018). 

 
The cover may also be found online here:  https://livinghyphen.ca/issue-entrances-exits/ .  
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In addition, share  Living Hyphen’ s mission statement from the magazine’s website⁴: 

 
Living Hyphen is an intimate magazine that explores the experiences of hyphenated                       
Canadians. From the third generation Haitian woman in Montreal having brunch                     
with her girlfriends to the Ugandan refugee boarding his first TTC streetcar, from the                           
Filipino boy in Calgary practicing basketball to the Polish grandmother navigating a                       
Loblaws superstore, our emerging and established writers and artists reveal the rich                       
inner lives of Canada’s diverse communities. 

Through short stories, photography, poetry, and illustrations, we uncover what it                     
means to be a part of a diaspora. We examine life in between cultures, as                             
individuals who call Canada home but with roots in different, often faraway places                         
[my emphasis] . Our stories are beautiful, heartbreaking, uplifting, contradictory, and                   
constantly unfolding. 

Living Hyphen’s aim is to reshape the mainstream and to turn up the volume on                             
voices that often go unheard (Yu, 2018). 
 

Based on their responses to Living Hyphen’s cover art and mission statement, ask students to write a 
structured paragraph. Collect upon completion to use for the next day’s lesson.  This paragraph will also 
provide you with a sense of the students’ written skills.  They can choose from the following questions to 
accommodate different skill levels: 
 

● How does the cover art make you feel?  Give evidence from the art piece to explain your 
reaction. 

● What statement do you think the artist was trying to communicate about a Third Culture Kid’s or 
a diasporic person’s frame of mind?  Explain your position. 

● Do you think that the cover art effectively represents the mission of the  Living Hyphen 
magazine?  Why or why not? 

 
Instructional Note:  Transition into the definition of diaspora by explaining that the term for “hyphenated 
identity” and “TCK” are related to a term referring to a group of people.   

 
Optional Activity [3 to 5 minutes]  
You may ease students into the definition by asking them to complete the following activity. It requires them to 
share and/or reflect on their own histories, if possible.    Give each student an index card.  Ask each student to 
identify their place of birth and the countries/geographical locations that they would call home. Doing this would 
help establish the relationship that students may have with a homeland and their current “home”. You may ask 
students to share their responses or read them after collecting from all students. 
 
Alternative:  Students can write their place of birth/geographical locations on post-it notes to be shared with 
the rest of the class. You may decide to share some of the responses aloud or allow students to review each 
other’s answers. 
 
Modeling Definition of Diaspora [3 to 5 minutes] 
Share the definition of “diaspora” with students.  Provide sample sentences below of the word in use.  
 
Diaspora  (noun) definition  
From the Greek word meaning “scatter”,  diaspora  refers to a group of people who make a home away from 
their native homeland.  They are displaced for a variety of reasons including by force as in slavery, refuge, or 
indentureship, or for work-related migration.  

 
 

9 
PASSOC: Philippine Arts & Social Studies in the Ontario Curriculum  ©  2019 
 



 
 

Examples of use:   
 

The Filipino  diaspora  includes not only children of immigrants but also grandchildren and 
great-grandchildren.  (Migration Policy Institute, 2014 ) 
 
Zadie Xa uses her art to explore “ideas of belonging and identity through her experience in the 
Asian  diaspora .”  (Alcober, 2019) 
 
What does success look like? For each distinct African  diaspora  group, depending on when 
they came to the country and where they are in the country, the answer is different.  (Gooch, 
2019) 

 
Discussion [10 to 15 minutes] 
Bridge the definition with the activity by asking students if their place of birth and the places they call home 
are different or the same.  Ask students to share some of their answers if they are comfortable with this.   
Depending on your group, you may wish to do this individually at first so students may process independently 
before inviting them to share with the whole group. Invite students to identify themselves as being part of a 
diaspora (as in the examples from the definition provided) OR to identify the authors previously read in this unit 
as belonging to a diaspora.  Brainstorm different sentences together. Here are a few examples:  
  

● “My family is part of the Filipino  diaspora ” 
● “I am part of a  diasporic  community” 
● “We belong to the Filipino Chinese  diasporic  community” 
● “We are  diasporic  people” 

 
Reflection Journal  
Invite student reflection on the following question: How might being a member of a diasporic community 
change a person’s conceptions of what “home” is?. As an optional homework exercise, you may wish 
students to get started on the reading, provide a copy of “Maps” by Ruby Veridiano (BLM.ENG9.1.12) and/or 
“Phantom Pains” by Aileen Santiago ( BLM.ENG9.1.6)  as homework.  Instruct students to record their 
immediate reactions and descriptions (Stage 1 of CAP).  This could also be an opportunity for you to assess 
their CAP-ability. 
 
DAY 2 to 3 [70 to 90 minutes] 
Lesson Goals: 

● To highlight the nature of “home” as constructed and subject to one’s personal experiences 
● To practice engaging in the critical analysis process when evaluating poetry 
● To see metaphors at work in expressing perspectives of home 
● To review paragraph writing and integrating textual proof 

 
Review of Paragraph Skills [20 minutes] 
From the students’ previously submitted paragraphs, select some exemplars and highlight the strongest 
“writer choices” that students have made.  Do this without revealing the students’ names but be as concrete 
as possible and share clear “to do”s for students to follow in writing their own paragraphs. Review of concepts 
of diaspora and home. Discuss the most recurring ideas about the cover art and/or being a Third Culture Kid. 
Ask, as a prompt for discussion or a “food for thought” for this lesson: ‘How might being a member of a 
diasporic community change a person’s conceptions of what “home” is?’  
 
 
 
 

10 
PASSOC: Philippine Arts & Social Studies in the Ontario Curriculum  ©  2019 
 



 
Guided Practice [30-40 minutes]   
Read “Maps” by Ruby Veridiano (BLM.ENG9.1.12). Apply the Critical Analysis Process (CAP) to this poem as a 
class or in small groups. For Cultural Considerations, share information with students about the Philippine 
Diaspora: 

● See article (Migration Policy Institute, 2014) “The Filipino Diaspora in the United States”  
● See article “Filipino Canadians” (Laquian, 2018) from  The Canadian Encyclopedia 

 
Some suggested points you may wish to emphasize/ask students: 
  

● Who is the speaker?  What can you infer about the speaker’s life experiences, perspective on life, and 
emotional outlook from details in the poem.   
 

● The speaker alludes to cities and landmarks.  In your opinion, does the author’s use of this literary 
device add to the poem?  If so, what does it contribute?  If not, what would you suggest as more 
effective allusions? 
 

● The title of a piece often signals the central idea or theme in a work.  How would you interpret “maps” 
as the title of Veridiano’s poem? 
 

● Make a list of similes that the author uses.  Reflect on the emotions that are conjured by these 
comparisons.  
 

● How does the author use the metaphor of “maps” in order to communicate the speaker’s feelings 
about “home”?  See “Pre-Writing: Metaphora the Explorer” (BLM.ENG9.1.8) for a guide on the 
metaphoric comparison 
 

● Note:  You may find it useful to categorize artistic choices for poetry into the following: sound, 
arrangement, conceptual (ideas), and sensory (visual).  See Resource List for how literary devices can 
be grouped as such (CFCP, Inc.) 
 

Guided Practice [30-40 minutes]   
Have students read the poem “Phantom Pains” by Aileen Santiago ( BLM.ENG9.1.6) . Using “The Critical 
Analysis Process” worksheet as a guide ( BLM.ENG9.1.3) , ask students to apply the framework to the poem. 
Some suggested points you may wish to emphasize/ask students: 
 

● Assuming that this poem reflects the author’s migration experience, make a list of details that provide 
biographical clues.   
 

● The speaker alludes to cities and landmarks.  In your opinion, does the author’s use of this literary 
device add to the poem?  If so, what does it contribute?  If not, what would you suggest as more 
effective allusions? 
 

● Reread the poem with an eye to the title. “Phantom Pains” refers to the feeling of pain a person feels in 
a limb even after it has been amputated.  Does the title add or change your interpretation of the poem 
in any way? 
 

● The author uses the left and right feet as a metaphor.  Discuss what each represents. See “Pre-Writing: 
Metaphora the Explorer” (BLM.ENG9.1.8). Then, theorize what you would infer is the author’s intended 
message about living in diaspora or existing as a TCK.    
 

● What do you think is the author’s perspective on being in diaspora? 
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● What do you think is the speaker’s tone (attitude towards the subject) throughout the poem or in each 

stanza?  Listen to the audio recording of the author’s reading and evaluate whether or not your 
interpretation has changed. It can be found here:  https://passocproject.com/where-is-home/ 

 
Summative: Paragraph Analysis   [20 to 30 minutes]  
In a structured paragraph, answer the following question: what do you interpret is the author’s main message 
about the experience of being in diaspora? This may be assigned as homework.  See  “ Paragraph Analysis: 
Evaluation Rubric” ( BLM.ENG9.1.9 ) for evaluation criteria. 
 
LESSON 4:  “Home is not just the place where you sleep, it’s the place where you stand” [4 to 5 days] 
In this lesson, students complete the first module by looking at how home can be a place for finding oneself 
and discovering one’s voice.  This is modeled in two published art pieces by Dr. Marissa Largo and Rea De 
Guzman.  As a culminating task for the module, students can apply the skills they have built upon throughout 
the lessons in order to create a found poem expressing their ideas of home. They can use this poem as a 
starting point for their final task in the unit. 
 
Lesson Goals: 

● Consolidate learning skills from previous lessons and use them to create a poem expressing 
personal feelings about home  

● Read and interpret published art work through an informed lens about issues of diaspora and 
home as abstract and subjective  

● See two different visual representations of the displacement experienced by diasporic people 
Hook: Reflecting on Readings [20 minutes]  
As a whole group, make a list of texts explored throughout lessons 1 to 3. Ask students to break into smaller 
groups of 3 to 5 and discuss which text resonated the most with them.  Students engage in a round robin to 
reach a consensus: 

● Independent Thinking:  Allow students a few minutes to jot down their individual ideas  
● The teacher should circulate in order to provide support and clarification where needed as well as an 

opportunity to assess student skills.   
● Round-Robin One:  Students take turns sharing their ideas about which text(s) resonated the most with 

them and why. Other students listen and silently make note of which text choice they agree with 
● Round-Robin Two:  In round two, students then share which text they prefer. 
● Timed Discussion:  Allow students to discuss for 5 minutes to determine which text resonated the most 

with the group. 
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Guided Practice [30 to 40 minutes]  

  
Jet Lag , 2009. Marissa Largo. Mixed media and performance.  

 
Show students art piece  Jet Lag  (2009) by Marissa Largo with accompanying poem (BLM.ENG9.1.7) and the 
audio, which can be found on the PASSOC Project website here:  https://passocproject.com/where-is-home/  
Students engage in the CAP with the following teaching resources below: 
 

● For Cultural Consideration: 
○ Provide artist biography (Largo, 2015), found here:  http://marissalargo.com/ 
○ Provide artist statement (Largo, 2015), found here: 

http://www.marissalargo.com/projects/jet-lag/ 
● For Consideration: Analysis and Interpretation Questions  

○ In what ways does the artist use distance to communicate the experience of living in 
diaspora? 

○ How do the materials ( banig  or bamboo mat,  tsinelas  or flip flops, and  unan  or pillow) 
contribute to the meaning of the piece? 

○ What emotion or contribution does the poem make to the piece?   
○ Does the author’s reading of the poem change or deepen your interpretation of the 

piece?  
○ What do you think the artist’s attitude or perspective is on living in diaspora? 
○ How does the artist communicate a comparison of two different “homes” visually and in 

words (through the poem)? 
○ Consider the “tiny round cotton seeds” the artist uses as a metaphor for “the seeds of 

dreams”.   
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Guided Practice [30 to 40 minutes] 

 
Ulterior Wish , 2010. Rea Lynn De Guzman. Acrylic, ink, & image transfer on panel, 32" x 48" (Photo: Ramon Pintado) 

 
See   Ulterior Wish  (2010) artwork by Rea Lynn De Guzman 

● Students engage in the CAP with the following teaching resources below. 
● For Cultural Considerations 

○ Personal Statement   http://www.readeguzman.com/statement 
○ Podcast Episode of “Making Ways” 

https://player.fm/series/making-ways/rea-lynn-de-guzman-sculptor-painter-artist  
● For Consideration: Analysis and Interpretation Questions 

○ How does the artist use the foreground and background to show two different spaces 
for home?  Compare and contrast the depictions of each.   

○ What do you think the author’s attitude or perspective is on living in diaspora? 
○ What choices has the author made with regard to the following list.  Look for repeated 

patterns as well as deliberate differences: 
■ colour 
■ clothing 
■ cultural artifacts 
■ body language  
■ how persons are placed  
■ identities of persons depicted 
■ patterns and textures in sections of the artwork 
■ emotions expressed 
■ human activity depicted 
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○ Are the emotions consistent throughout the whole work (i.e., between the foreground 

and background, or between the individuals depicted in the foreground or background)? 
Provide a best guess as to what any similarities/differences may communicate about 
living in diaspora. 

○ Revisit the whole painting with an eye to the title.  What does “ulterior” mean?  In light of 
that, what do you suppose is the “ulterior wish”?   

 
Summative [20 to 30 minutes]   
Ask students: “How do the two art pieces compare in their depiction of “home” and “back home”?  Discuss 
similarities and differences.” This part may also be assigned as homework. 

● Students can write their thoughts on this question independently at first and then share answers 
in their small groups or in the large classroom group. 

● Options:  
○ Graphic organizer:  You may ask students to complete a Venn diagram that looks at 

similarities and differences between the two art pieces. 
○ Paragraph writing:  If you feel your students need more practice in writing structured 

paragraphs or some practice writing comparative paragraphs, then ask them to submit 
their response to the question in a structured paragraph form. 

 
Creating a Found Poem: Independent Practice [60 to 120 minutes] 
Students will create a found poem that expresses their thoughts and feelings about the material covered in this 
module.  Please see  “ Module 1 Final Task: Evaluation Rubric” ( BLM.ENG9.1.10) for evaluation criteria.  
 
Step 1:  Free Journal. After the past week of work on the concept of “home” and diaspora, free-journal for five 
minutes on the question “Where is home?”  Encourage students to include their reflections of “home and back 
home” if those terms resonate with them.  Otherwise, all students should comment on the following ideas from 
Lesson 1 
 

1. “Home has less to do with a piece of soil than a piece of soul” 
❏ Home can be abstract 
❏ Home can be imagined, it is a “concept” and an idea people hold 

 
2. “Home is whatever I carried around inside of me” 
❏ Home can be subjective 

 
3.  “Home is not just the place where you happen to be born, it is the place where you become 
yourself” 
❏ Home has to do with your future as much as your past 
❏ Home has to do with self-realization and actualization  
❏ Home is created, constructed 
 
4. “Home is not just the place where you sleep, it’s the place where you stand” 
❏ Home should be a safe space to accept and challenge yourself 
❏ Home should be the place where you can stand still and look around you 
❏ Home should be the place where you can plant roots and build something new 

 
Accommodations:  Although the timed free-journal activity can be effective at recording an individual’s honest 
thoughts and reactions to the prompt, some students may need more time.  Allow students to take home the 
journal activity, have a one-on-one conversation with you as the transcriber, write their ideas in point-form 
notes, or do a mix of doodle and words in a sketchbook.  The purpose is to tap into the students’ reactions 
and thoughts to the question and help them consolidate the ideas explored in the unit. 
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Step 2:    Highlight key words in your free journal response that resonate with you the most. 

 
Step 3:   Cut them up physically and paste them onto a separate page to create a found poem with an eye to 
visual and auditory arrangement.  Students must keep in mind the CAP and the statement / emotion they wish 
to communicate.  Optional:  students may also use any of the poetry/texts studied in this module for their poem. 

 
Step 4:   Students engage in the Writing Process and the Critical Analysis Process by completing the handout 
“ Where is Home?  Final Task Planning” (BLM.ENG9.1.8). 

 
Step 5:  (Optional) Students can share their published work in a variety of ways.  Choose which works best for 
you and your students: 

 
❏ Online community:   In a blended classroom, students can post their poems to the group online such as 

Google Classroom or Edmodo.  
 

❏ Gallery Walk:   Ask students to put up their posters on the walls, students can walk around and see each 
other’s work 
 

❏ School Community:   Find a way to publish student work to share with the rest of the school community 
 

❏ Public Recitation:   Make an event out of the recitation by inviting friends and family.  Students can 
choose to recite or perform their poems in tableau with accompanying music.  Possibilities are endless. 

 
Differentiated Instruction and Accommodations/Special Needs:  
Notes for differentiation are included with each lesson.  The following adaptations can be made to suit specific 
learner levels and needs based on teacher discretion: 
 

● flexible student groupings or allowing for independent work on tasks:  by allowing for student 
groupings, teachers can easily provide appropriate differentiation to groups with similar needs 

● changing the focus of the exploration of “home” in order to be respectful of students’ interior life and 
readiness to investigate their personal, cultural narrative.  “Home” can be contextualized as less about 
culture and more about personal growth 

● changing the timeline and process for providing tasks such as completion of worksheets or paragraph 
analyses at home, extra time 

● allowing for an oral product instead of a written product where possible 
 
Learning Materials 

 
● BLM.ENG9.1.1 “What Makes a Home?”  
● BLM.ENG9.1.2 “ Viewing Guide “So Where’s 

Home?” (2012)” 
● BLM.ENG9.1.3 “ The Critical Analysis Process” 
● BLM.ENG9.1.4 “Exit Ticket” 
● BLM.ENG9.1.5 “Leslie” By Adrian De Leon 
● BLM.ENG9.1.6  “Phantom Pains” By Aileen 

Santiago” 
● BLM.ENG9.1.7 “Jet Lag” By Marissa Largo 
● BLM.ENG9.1.8 “ Where is Home?  Final Task 

Planning” 
● BLM.ENG9.1.9 “ Paragraph Analysis: 

Evaluation Rubric” 

Elements of 21 st  Century Learning 
 
Critical Thinking and Collaboration:  Students work 
in groups to co-create meaning, investigate contexts 
for literary works, and provide support to one another 
during the creative process 
 
Communication:   developing the ability to use 
different media tools effectively for specific audiences 
 
Creativity and Innovation:  Students redefine the 
concept of “home” as a more abstract, organic, and 
subjective concept reflective of contemporary realities 
 
Student-driven inquiry:   Engaging in the CAP 
prioritizes student experience and observation as the 

16 
PASSOC: Philippine Arts & Social Studies in the Ontario Curriculum  ©  2019 
 



 
● BLM.ENG9.1.10 “ Module 1 Final Task: 

Evaluation Rubric” 
● BLM.ENG9.1.11 “ Pambahay” by  Philippe 

Pamela Dungao  
● BLM.ENG9.1.12 “ Maps” by Ruby Veridiano 

 

source of meaning when interpreting texts  
 
Intrapersonal, interpersonal and cognitive 
competencies:   analysis, reasoning/argumentation, 
interpretation, creativity, innovation, active listening, 
empathy/perspective-taking, collaboration, teamwork, 
negotiation, appreciation for diversity, artistic and 
cultural appreciation, intellectual interest and 
curiousity 

Resources 
 

Alcober, M. (2019, April 17). Zadie Xa creates new meaning for herself through her art.  CBC Arts . Retrieved 
August 13, 2019, from 
https://www.cbc.ca/arts/zadie-xa-creates-new-meaning-for-herself-through-her-art-1.5099885 

Art Gallery of Ontario. (n.d.).  Explore Art With Your Students.  Retrieved August 13, 2019, from 
https://www.ago.net/assets/files/pdf/Explore-art-with-your-students.pdf  

Bautista, A. (2012, April 29).  So Where is Home? A Film About Third Culture Kid Identity . Retrieved August 13, 
2019, from https://vimeo.com/41264088 

CFCP, Inc. (2007).  Poetic Devices . Retrieved August 13, 2019, from 
https://www.chaparralpoets.org/devices.html  

De Guzman, R. L. (n.d.). Statement. Retrieved August 13, 2019, from http://www.readeguzman.com/statement 

De Leon, A. (2018). Leslie. In  Rouge  (26).  Toronto: Mawenzi House. 

Dungao, P. P. (2018). pambahay.   In  Living Hyphen  (Issue 1).   Yu, J. A. (Ed). Toronto: Mimsys. 

Gooch, T. (2019, February 9). How Black Canadians can make their ancestors proud.  The Toronto Star . 
Retrieved August 13, 2019, from 
https://www.thestar.com/opinion/star-columnists/2019/02/09/how-black-canadians-can-make-their-ancestors
-proud.html 

Iyer, P. (2013).  Where is Home?  Retrieved August 13, 2019, from 
https://www.ted.com/talks/pico_iyer_where_is_home?language=en 

Khilay, S. (2014, June 9).  The Politics of Hyphenated Identities . Equity, Diversity and Inclusion, London School 
of Economics and Political Science. Retrieved August 8, 2019, from 
blogs.lse.ac.uk/equityDiversityInclusion/2014/06/the-politics-of-hyphenated-identities/ 

Laquian, E. R. (2018, May 4).  Filipino Canadians.   The Canadian Encyclopedia, Historica Canada. 
https://www.thecanadianencyclopedia.ca/en/article/filipinos. Retrieved August 8, 2019. 

Largo, M. (2015). Retrieved August 13, 2019, from http://www.marissalargo.com/ 

Largo, M. (2015).  Jet Lag (2009) . Retrieved August 13, 2019, from http://marissalargo.com/projects/jet-lag/ 

Migration Policy Institute. (2014, July).  The Filipino Diaspora in the United States . Retrieved August 13, 2019, 
from  https://www.migrationpolicy.org/sites/default/files/publications/RAD-PhilippinesII.pdf 
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Rea Lynn de Guzman, Sculptor, Painter, Artist [Audio blog interview]. (2018, January 19). Retrieved August 13, 
2019, from https://www.makingways.co/episodes/realynn/ 

Ryerson University. (n.d.).  Adrian De Leon . Retrieved August 13, 2019, from 
https://library.ryerson.ca/asianheritage/authors/adrian-de-leon/  

University of Toronto Scarborough. (n.d.).  Adrian De Leon.  Retrieved August 13, 2019, from 
https://www.utsc.utoronto.ca/engdept/person/adrian-de-leon 

Veridiano, R. (2019). Maps. In  Coronation  (46-47). Lexington, KY: Independently published. 

Yu, J. A. (2018).  Living Hyphen . Retrieved August 13, 2019, from https://livinghyphen.ca/ 

 
Teaching Notes 
¹ See the counseling department at your school for resources on creating a safe space 
² It is important to explain that this exploration of “home” as a concept is an idealized one.  This may differ 
significantly from certain students’ lived experience of home as an unsafe place.  Seek help from your 
counseling department with regard to helping your student(s) discuss a safe home as an ideal compared to 
their reality.  
³ Teacher discretion is advised.  “Pambahay” by Philippe Pamela Dungao includes mild profanity, mention of 
alcohol, and suggestive sexual content. 
⁴ The use of hyphenated identities or compound nationalities such as “Filipinx-Canadian” or 
“African-American” is controversial in race studies as it has assimilative connotations and arguably imposes a 
narrow duality of identity (that a person is either Filipinx or Canadian and must decide which side of the 
hyphen one must lie).  See Snéha Khilay in Resource notes for some discussion of this issue.  Safer, less 
contentious descriptors avoid use of the hyphen as in “Filipinx Canadian” or “Filipinx in Canada”.  By contrast, 
the term “living hyphen” may denote an existence within the grey area between identities rather than choosing 
one over the other. Individuals may identify as “Filipinx-Canadian” to fully communicate their citizenship and 
integration as Canadian in a way that “Filipinx in Canada” may not.   
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BLM.ENG9.1.1 Name: ___________________________ 

 
What makes a home? 

 
A home can be described using  concrete  and  abstract  terms.  Write down your  concrete  (literal) 
descriptors for home in the grey area.   Abstract  (figurative) ideas and/or feeling words can go inside the 
figure in the  nipa hut  (house). 
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BLM.ENG9.1.2 Name: ___________________________ 
 

Viewing Guide “So Where’s Home?” (2012) 
A Film About Third Culture Kid Identity by  Adrian Bautista  

https://vimeo.com/41264088 
 
“Third Culture Kid” or TCK are  the mixed identity that a child assumes, influenced both by their parents' culture 

and the culture in which they are raised.  (Merriam-Webster) 
 

1. Why do they find the question “ where is home?”  difficult to answer? 
 
 
 
 

2. Fill in the blanks: 
 

“TCKs live in the grey zone between ____________________________ and where  
 
_____________________________________ and can’t integrate into either one.” 
 
 
3. What are some experiences that made interviewees feel different and out of place? 
 
 
 
 
4. What are the strengths of TCKs? 
 
 
 
 
5. One of the interviewees says, “Anyone who has that skill should recognize that it is a gift and should 
use it to bridge gaps that we see between different cultures.”  To what skill is she referring? 
 
 

 
 
6. How do Yuko Shimada and Oliver Silsby define home? Fill in the blanks. 
 
Home is not ___________________________.  It is where ________________ and ______________________  
 
are.  Home is where your ___________ is, where you _________________ to be, full of comfort, with your  
 
_______________________. 
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BLM.ENG9.1.3 Name: ___________________________ 

 
The Critical Analysis Process  

 
Poem: ___________________________________     Author: __________________________________ 

 

Stage 1: Initial Reaction 
 
The Blinker:  What is your first impression of this 
work?  
 
The Reminder:  What does this work bring to mind?  
 
The Sensitive One:  What emotions does this work 
evoke within you?  
 
The Riddler:  What puzzles you? What questions do 
you have?  
 
The Connector:  What connections can you make 
between this work and your own experience or 
other art forms? 
 
 

 

Pre-Stage 2:   
The Five-Point Description 
 
What is happening in this work? 
 
What do you see that makes you say that? 
 
What clues has the artist provided to tell you more 
about the subject? 
 
What clues tell you when and where this work was 
made? 
 
What stands out the most to you in this work? 
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Stage 2:  
Analysis & Interpretation 
 
What do you think is the message that the artist is 
trying to communicate? 
 
What do you think is the purpose of this work? 
 
What do you feel is the artist’s view of the world? 
 
How does the artist evoke emotions using principles 
and elements of design? 
 

 

Stage 3:  
Cultural Considerations 
 
When and where was the work created? 
 
What was happening during that time? Socially? 
Historically? Politically? 
 
How would the artist and art have been perceived? 
 
What was happening in the artist’s life when the 
work was created? 
 
Whose voices do we hear? Whose voices do we not 
hear? 
 

 

Stage 4:  
Expression of Aesthetic Judgment 
 
Has your point of view changed from your initial 
reaction? How and why? 
 
What works and what doesn’t work for you? Why? 
 
How would you change this work if given the 
opportunity? Why? 
 
How does the artist’s view of the world compare 
with your own? 
 
How effective are the artist’s choices in 
communicating his/her intended message? 
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BLM.ENG9.1.4 Name: ___________________________ 
 

Exit Ticket 
Based on your understanding of the films you have viewed and the class discussion, complete the following 
sentences: 
 

Prompt  Your Responses 

“Home” can be a physical space and also a…   
 
 
 
 
 

A “home” does not always stay the same, it can… 
 

 
 
 
 
 
 
 
 

A “home” is not the same for everybody, for some 
people, home is… 
 

 
 
 
 
 
 
 
 

   

 
      Submit this to your teacher at the end of class. Salamat!  
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BLM.ENG9.1.5 
 

Leslie 
By Adrian De Leon 

 
 

On Sundays, Daddy used to drive us down 
To let IKEA start our day. A tank 
Of gas would cost us more than eggs and meat. 
Potatoes, too! Those golden wedges meant 
To make us feel deliciously at home, 
But neither Mom nor Dad would dare to cook 
Potatoes without beef and lard from cans 
Or big ol’ helpings from the tube 
Of Tex-Mex (or whatever else the South 
Could grind and clobber in memoriam 
Of Alamo.) Hmm. Maybe home is one 
Of those weird Swedish names they stick on chairs 
And light bulbs, cushions, blankets, even meals. 
To stretch that tank of gas, we’d spend a whole 
Day after Catholic Mass to stuff our plates 
And faces with those “home fries,” eggs, and bacon. 
I think that home was in those fries. We stayed 
So long at times that even janitors 
Would get to know our names and stuffed faces. 
The chairs, the beds, the showrooms: our playground. 
The setting sun, it darkened Scarborough first— 
IKEA candles, rays of light, burned brightly.  
 

 
 
 

-From  Rouge  by Adrian De Leon (Mawenzi House, 2018) 
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BLM.ENG9.1.6 
 

Phantom Pains 
By Aileen Santiago 

 
 
 

On a hot day in March 
I said goodbye to my left foot 
And promised I would write 
And send word by air mail 
My right foot stepped into 
the cold waiting on the other side 
And steeled itself for the 
Hard work 
To validate the goodbye 
My right foot 
Bore my weight as I planted 
Posts to rest on 
It hopped from North York to Scarborough 
To Markham and back again 
While I sweated, cried, and grunted 
I always admired 
my right foot 
It teetered at times 
And wavered at the knee 
Yet still stood strong 
I felt proud 
And others smiled 
because my right foot 
fit nicely 
Into its winter boot 
And summer sneaker 
But when I finally took time 
To look behind me 
at an old quiet ache 
I was surprised to find 
my left foot 
Had actually followed 
and had been there 
All along 
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BLM.ENG9.1.7 
 

Jet Lag 
By Marissa Largo 

 
 

When I was a little girl, 
I thought the Philippines was a place in the clouds. 
We would fly high into the sky in a plane to get there. 
 
We were flying into the future. 
We left on a Saturday, but Saturday turned into Monday. 
When we arrived, I slept during the day and was awake at night. 
Time was different here. 
 
My cousins slept on hard beds of woven rattan  
And sometimes on a  banig. 
I slept in a bed. 
 
We had the same kind of pillows, though. 
The pillows were filled with freshly picked cotton. 
They were as soft as clouds,  
Except for the tiny, round cotton seeds inside. 
 
These were the seeds of dreams, I thought. 
That’s why they’re sewn up inside. 
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BLM.ENG9.1.8 Name: ___________________________ 
 
 

Where is Home?  Final Task Planning 
 

Writing and the Critical Analysis Process 
 

 
Once you have made a draft of your poem, show it to two classmates for peer-review.   Part of the writing process 
involves sharing your work with a respected peer to see how effective your choices are.  Have your peers read 
your poem and have them respond to the two questions below. 
 
Peer 1:  _________________________________________  
 
How does the poem make you feel? 
 
 
 
 
 
 
What do you think the artist is saying about “home”? 
 
 
 
 
 
 
Peer 2:   _________________________________________  
 
How does the poem make you feel? 
 
 
 
 
 
 
What do you think the artist is saying about “home”? 
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BLM.ENG9.1.8 Name: ___________________________ 
 

Pre-Writing: Metaphora the Explorer  
 
To find a metaphor for home, fill out the chart below with some possibilities based on the qualities and ideas you 
wish to convey about home.   
 
What aspect of “home” has resonated with you the most?  Which concept or feelings do you want to 
express to others through an art piece?  Jot down any/all ideas. 
 
 
 
 
 
 
 
 
Experiment with a metaphor or a few by filling out a table like the one below. 
 

Qualities of...  Concrete Prototype 1 
 
 
 

Concrete Prototype 2  Concrete Prototype 3 
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BLM.ENG9.1.8 Name: ___________________________ 
 

Metaphora the Explorer: Comparison Breakdown 
 

Qualities of 
Being in diaspora 

 

“Maps” by Ruby Veridiano 
Concrete comparison:   Travel, maps 

 
● Stretching out, spreading out for people in 

diaspora (not confined to one space) 
 

● No person is an island, alone, but interconnected 
 

● Conversations with others remind us of home 

 
● A physical map can fold out 

 
 

● A map is made up of many islands and connected 
lands 
 

● Stamps inside passports to mark where a person 
has been 

 

The immigration experience  
 

“Phantom Pains” by Aileen Santiago 
Concrete Comparison:   Amputation 

● Straddling two worlds (home and back home) 
● Leaving behind a part of oneself 

 
● The dream in the “new country” is to build a new 

life  
 

● The struggle and hardship involved in building a 
new life 
 

● In order to integrate into the emigrant country, 
there is a pressure to conform 
 
 

● The pain of loss of a home culture 
 

● The misconception that one must “cut ties” with a 
home culture in order to succeed in the new 
country 
 

● The home culture as an integral part of one’s 
identity and is a source of strength 
 
 

● A loss of self, almost a violent one - feeling the 
pains of a lost culture 

● Two feet = left and right split in two 
 

● Left foot bid goodbye 
 

● All efforts to build posts to rest on 
 
 

● The right leg teeters though never breaks 
 
 

● Right foot fitting into winter boot and summer 
sneakers; others smiling in approval  
 

● An old quiet ache of that loss of the leg 
 

● The speaker’s realization that the left leg was not 
left back after all - it was impossible to leave  

 
● The left leg was there all along - as a source of 

support, as a source of strength while building a 
new life 
 

● “Phantom pains” - signals amputation and pain of 
something that is no longer there - reverberation of 
pain 
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BLM.ENG9.1.9 Name: ___________________________ 
 

Paragraph Analysis: Evaluation Rubric 
 

Expectation 1 2 3 4 5 

Knowledge and Understanding 

 
● Student understands the poem’s 

main ideas, messages, and/or 
themes 

Limited skill and 
knowledge of this 

expectation 

Approaching 
this 

expectation 

Meets this 
expectation 

Exceeds this 
expectation 

Is a model for 
this 

expectation 

● Student understands the key 
techniques, strategies, and 
decisions the author made to 
communicate ideas/emotions 

Limited skill and 
knowledge of this 

expectation 

Approaching 
this 

expectation 

Meets this 
expectation 

Exceeds this 
expectation 

Is a model for 
this 

expectation 

Thinking/Inquiry 

● Ideas in the paragraph are 
organized clearly and effectively 

Limited skill and 
knowledge of this 

expectation 

Approaching 
this 

expectation 

Meets this 
expectation 

Exceeds this 
expectation 

Is a model for 
this 

expectation 

● Evidence from the text is 
relevant and appropriate to the 
paragraph’s key ideas 

Limited skill and 
knowledge of this 

expectation 

Approaching 
this 

expectation 

Meets this 
expectation 

Exceeds this 
expectation 

Is a model for 
this 

expectation 

● Process: Student makes use of 
the writing process effectively by 
planning, drafting, revising 

Limited skill and 
knowledge of this 

expectation 

Approaching 
this 

expectation 

Meets this 
expectation 

Exceeds this 
expectation 

Is a model for 
this 

expectation 

Communication 

● Student’s ideas are clearly 
expressed and easy to 
understand 

Limited skill and 
knowledge of this 

expectation 

Approaching 
this 

expectation 

Meets this 
expectation 

Exceeds this 
expectation 

Is a model for 
this 

expectation 

● Student uses precise words to 
effectively communicate ideas 

Limited skill and 
knowledge of this 

expectation 

Approaching 
this 

expectation 

Meets this 
expectation 

Exceeds this 
expectation 

Is a model for 
this 

expectation 

Application 

● Student uses relevant 
terminology correctly: speaker, 
stanza, metaphor, simile, 
allusion, personification, 
diaspora, TCK, etc. 

Limited skill and 
knowledge of this 

expectation 

Approaching 
this 

expectation 

Meets this 
expectation 

Exceeds this 
expectation 

Is a model for 
this 

expectation 

● Student accurately integrates 
textual proof using MLA format 

Limited skill and 
knowledge of this 

expectation 

Approaching 
this 

expectation 

Meets this 
expectation 

Exceeds this 
expectation 

Is a model for 
this 

expectation 

● Student accurately makes 
connections between the text(s) 
and diasporic context  

Limited skill and 
knowledge of this 

expectation 

Approaching 
this 

expectation 

Meets this 
expectation 

Exceeds this 
expectation 

Is a model for 
this 

expectation 
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BLM.ENG9.1.10 Name: ___________________________ 

Module 1 Final Task: Evaluation Rubric 
Expectations 1 2 3 4 5 

Knowledge/Understanding 

● Student’s work 
demonstrates 
understanding of 
“home” as abstract and 
complex, informed by a 
person’s individual 
experiences  

Limited skill and 
knowledge of this 

expectation 

Approaching this 
expectation 

Meets this 
expectation 

Exceeds this 
expectation 

Is a model for this 
expectation 

Thinking/Inquiry 

● Student effectively 
engages in the Writing 
Process and Critical 
Analysis Process to 
create a poem that is 
purposeful  

Limited skill and 
knowledge of this 

expectation 

Approaching this 
expectation 

Meets this 
expectation 

Exceeds this 
expectation 

Is a model for this 
expectation 

● Student uses 
processing skills 
(analysing, evaluating, 
inferring, interpreting, 
and forming 
conclusions) effectively 
in order to create 
products containing 
developed ideas  

Limited skill and 
knowledge of this 

expectation 

Approaching this 
expectation 

Meets this 
expectation 

Exceeds this 
expectation 

Is a model for this 
expectation 

Communication 

● Student’s poem 
communicates key 
messages about home 
clearly and effectively 

Limited skill and 
knowledge of this 

expectation 

Approaching this 
expectation 

Meets this 
expectation 

Exceeds this 
expectation 

Is a model for this 
expectation 

● Student’s poem makes 
use of powerful words 
and images to evoke 
emotion and 
communicate ideas 

Limited skill and 
knowledge of this 

expectation 

Approaching this 
expectation 

Meets this 
expectation 

Exceeds this 
expectation 

Is a model for this 
expectation 

Application 

● Student’s poem uses 
effective choices 
( sound, arrangement, 
conceptual (ideas), and 
sensory (visual) ) to 
communicate ideas and 
evoke emotion  

Limited skill and 
knowledge of this 

expectation 

Approaching this 
expectation 

Meets this 
expectation 

Exceeds this 
expectation 

Is a model for this 
expectation 
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BLM.ENG9.1.11 
 

pambahay 
By Philippe Pamela Dungao 

 
 
The first thing I tell him to do before he crawled into my bed is to take off his clothes. I                                         
don’t mean it to be sexy. I tell him because it’s weird and wrong and disgusting to slid                                   
into the covers of where you sleep with the pants you wore sitting down on the park                                 
grass where dogs piss or poop or both; or wear that shirt that smells too closely of the                                   
coffee shop we sat in earlier that day for a couple of hours, getting to know each other                                   
as if we were more than just strangers. I tell him because it’s what we do in my                                   
mother’s house. We take our shoes off because she doesn’t have time to pick up after                               
our own shit tracing where we have been so, we just dump it all at her doorstep, on the                                     
floor, like a reminder. I think I miss her the most. I’ve always known how to take care of                                     
myself but ever since I left home, I get back too late and too drunk and just pass out                                     
on my bed where I always wake up, still with last night’s clothes and makeup on,                               
feeling shitty and sick of myself and everyone else around me. I tell him too because in                                 
Tagalog, we have a word for the clothes we wear at home that would be too                               
inappropriate or embarrassing or revealing or comfortable to wear outside for everyone                       
else too see. Like, sometimes, there are things we can’t be in here. Like, sometimes,                             
there are things we can’t be out there too. We leave those at the door. I don’t make                                   
the rules. We just come home and remove everything weighing on our bodies — this                             
dress, that shirt, those pants. See, home is never a place but an idea. It feels like the                                   
moment you take your bra off when you walk into your door and suddenly, you can air                                 
out the under wires that had been digging against your under boob; like suddenly, you                             
can breathe. It feels like slipping into the old Mickey Mouse shirt and your secondhand                             
boxer shorts you call pyjamas. It feels like newly shaved legs against your bedsheets.                           
It feels mostly like this skin. And I tell him, hali ka rito as he crawls into my bed next to                                         
me, come here, it feels mostly like this. 
 
 
 

         -from  Living Hyphen , Issue 1. Edited by Justine Abigail Yu (Mimsys, 2018) 
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BLM.ENG9.1.12 

 
 

Maps 
By Ruby Veridiano 
  
If you want to see what is inside 
My heart will unfold like an accordion 
To reveal a map 
  
Of all the places where 
I witnessed a diaspora stretching itself 
Across new latitudes 
  
And how, even in the most foreign lands 
Our native tongues 
Speak a dialect of home and familiarity 
  
And how, in each adopted language 
The same tongues flop sloppily 
Like a fish out of water 
  
But the smile, still wide as an ocean 
Despite the offshore winter tempting to drown Their sun 
  
Every  kababayan  has shown me, 
No man is an island 
No matter how distant, stranded, or expatriated 
  
We will make a home for each other 
Every conversation leaves imprints 
Like stamps inside passports 
  
Souvenirs from a life in transit 
From the airport gates in SFO to bus rides in Tuscany 
Metro rides in Paris to connecting flights in Dubai 
  
I keep them all, 
Marking each place on the map my journeys have etched in bloodlines 
  
Knowing I can always find home 
 
  

-from  Coronation   (2019) 
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